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Preamble

I am highly honoured to stand before this august
gathering today to deliver the 256th Inaugural Lecture of the
University of llorin. | am full of thanks to my Creator:
ArRahman, The Gracious; ArRahim, The Merciful; Rabbul
Alamina, The Lord of the worlds, Who has been protecting and
directing me at every stage of my life and has decreed that
today’s lecture is going to be a reality. Allah says in Holy Qur’an
Chapter 25, Verse 2: “He to whom belongs the dominion of the
heavens and the earth, and who has not taken a son and has not
had a partner in dominion and has created each thing and
determined it with (precise) determination’’.

I had an opportunity of starting primary education of
Western and Islamic types at an early stage of my life. These two
forms of education continued when my parents sent me to a



learned teacher of Arabic and Islamic Studies in the person of
Alhaji Yusuf Ashiru Imam at Abajaoro’s Compound, Osogbo.
Under his tutelage, I completed reading the Holy Qur’an and did
graduation ceremony. | also completed primary school,
secondary modern school and teacher training college. He
returned to his Lord in 1977, the year | sat for my Ordinary
Level GCE. | sat for Advanced Level GCE in 1979 and secured
admission into the University of Ibadan in 1980 to read
Educational Management and Islamic Studies. This marked the
beginning of my journey into the field of Educational
Management.

I developed an interest in educational administration and
supervision when | was a secondary school teacher and, | had the
opportunity of being invited to serve as a teacher-inspector of
schools by the Local Inspector of Education. In the
administrative engagements, | got an insight into supervision,
inspection and monitoring of schools. As government officials,
we found out through supervisory process, what teachers and
non-teachers were doing so that we could determine the extent to
which available resources had been utilised for achievement of
educational objectives, explore means of improving the
educational services and provide feedback to the Government
and other stakeholders. This experience boosted my interest in
finding means of ensuring that teaching and learning activities in
schools were directed towards the achievement of educational
objectives. With this at the back of my mind, | started to pursue
higher degree programmes and to research extensively into
supervision, inspection, monitoring and other aspects of quality
management in the education system.

As a lecturer at undergraduate and postgraduate levels in
the Department of Educational Management of this great
University, my academic, research and community services are
focused on different aspects of quality management. | also
presented papers and published articles in this area. | conducted
resource verification and accreditation of Educational
Management programmes in universities across the country. In



these supervisory activities, there were interactions with teachers
and non-teachers in order to ascertain the extent to which
teaching and learning were in line with the standard set by the
Government and enforced by supervisory agencies.

Vice-Chancellor, sir, on my assumption of duty in this
great University in 2003 after my years of academic service in
the college of education, Professor A. Y. Abdulkareem handed
over to me a book titled “Calling Education to Account”; and in
the course of my academic and professional development as a
lecturer, 1 have researched different aspects of Accountability in
Education under the mentorship of Professor N. Y. S. ljaiya. The
contributions of these two academic giants and accomplished
Professors are instrumental to the choice of the topic of today’s
Inaugural Lecture titled ‘Holding Education Accountable for
Resources and Results’, which is a presentation of part of my
research efforts towards advancing knowledge in area of my
research interest.

Introduction

A strong belief, expressed and documented severally for
many Yyears is that education at basic, secondary and tertiary
levels, is an instrument for national development (Federal
Republic of Nigeria, FRN, 2014). It has also been asserted that
socio-economic,  political, scientific and technological
transformation at national and global levels, as proposed and
executed in different developmental programmes of Nigerian
Government and international agencies, are positively and
significantly influenced by education. Thus, the achievement of
Millennium Development Goals, Sustainable Development
Goals, National Economic Empowerment and Development
Strategies, and other developmental programmes embarked upon
at national and international levels, are heavily dependent on
education. Obanya (2007) observed that education is crucial to
the development of economic, political, health, agricultural and
other sectors of society. He stated further that the educated
human resources of the nation would assist in sustainability and
goal achievement of all the sectors.



The Nigerian Government, having realised that through
education, an individual could maximise the potential for self
and societal development, and that education is vital for the
promotion of national unity and progress (FRN, 2014), has
adopted education as an instrument for the achievement of
national goals and objectives. Based on the needs of the country
and the desire to be able to compete favourably at the global
level, the Federal Government stated that goals of education are
the:

development of individuals into a morally sound,

patriotic and effective citizen; total integration of the

individual into the immediate community, the Nigerian
society and the world; inculcation of national
consciousness, Vvalues and national unity; and
development of appropriate skills, mental, physical and
social abilities and competencies (FRN, 2014, pp. 2-3).

Goal, according to the United Nations Development
Programme (UNDP, 2013), constitutes the target to be met in
execution of a plan, and the basis on which performance should
be assessed. UNDP stated further that governments in developed
and developing countries have expressed their commitment
towards the achievement of developmental goals, and that they
would be held accountable for the extent to which the goals have
been actualised. The goals of education in Nigeria as stated in
the national Policy on Education, constitute the government’s
intention on developmental activities. Therefore, the education
system must be able to achieve these goals so that socio-
economic, political and other sectors of the nation will be able to
secure a skilled workforce to pursue and achieve their mandate
(Fasasi & Alabi, 2015). The extent to which all sectors can
achieve their goals and objectives will determine the level of
national development and national survival. Figures 1a and 1b
capture the essence of education and national development; and
educational goals, resource inputs, process and results:
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Goals
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Figure 1b: Educational Goals, Resource Inputs, Process and Results

Indeed, Figure 1a shows that educational goals, which
are derived from the goals of the nation, should be achieved so
that all sectors would be able to secure required workforce. The
workers would contribute to the achievement of their
organisational goals and eventually to national development
while Figure 1b shows that the goals of education are
developmental goals.

Hence, they serve as the source from where all decisions
and actions on education should emerge. The goals are expected
to be the basis for determining resource inputs, processes and
results inform of output and outcome of the education system.
They are also to guide the educational administrators in
procurement, allocation and utilisation of resources, as well as
regulate performance and boost the morale of the employees.
Moreover, the confidence enjoyed by the education system at all
levels depends on the extent to which the goals are attained.

Stakeholders in all sectors of the nation are looking unto
educational institutions for development of their human resources.
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They want to know the extent to which education is discharging
its mandate. Specifically, parents are interested in what the
school is teaching their children; employers of labour want to
ensure that their prospective employees are competent graduates
from educational institutions, while the government wants to
know how resources are utilised, and if a school requires any
form of assistance to produce expected results.

The Educational Resources

Vice-Chancellor, sir, resources in education are assets
and facilities which are utilised in the process of teaching and
learning for the achievement of educational objectives at
classroom and school levels. There are human and non-human
resources which constitute inputs into the educational system.

Human resources in the educational system are teaching,
administrative and technical staff and students. They are to make
use of non-human resources for the performance of their duties
and achievement of educational objectives. Societal needs and
objectives which are spelt out in Government policies, should
determine the staff to be employed and students to be admitted.
Errors committed at the point of employment and admission
would adversely affect the duty performance of the personnel
and the achievement of desired objectives.
Non-human resources are:

a. Financial resources: Money which may be in local
and/or foreign currencies;

b. instructional resources: Audio-visual aids; graphics;
printed materials and other items such as chalkboard,
magnetic boards, chemicals, writing materials, e-resources
(e-books and e-journals);

c. physical resources: Land, building, furniture, workshop
machines, laboratory equipment, vehicles, electrical and
water supply infrastructure; and

d. time resource (Olagboye, 2004; Abdulkareem & Fasasi, 2012).

Provision, utilisation, maintenance and improvement of
these resources are to be planned, coordinated, and controlled
while staffing and leadership competency should not be taken for
granted (see Table 1).



The resources are processed through teaching, learning,
administration, counselling and other curricula activities. The
processed resources are expected to bring forth results in the
form of outputs such as the number of graduates, and outcomes
in the form of employability, morality and ability to contribute
positively to national development.

Table 1: Holistic Approach to Facility Management

Functions/Stages | Planning Coordinating | Staffing Leading Controlling
Provision Planning for | Coordinating | Staffing Leadingin | Controlling
Provision provision provision provision provision
Utilisation Planning for | Coordinating | Staffing Leadingin | Controlling
utilisation utilisation utilisation utilisation utilisation
Maintenance Planning for | Coordinating | Staffing Leadingin | Controlling
maintenance | Maintenance | maintenance | maintenance | maintenance
Improvement Planning for | Coordinating | Staffing Leadingin | Controlling
improvement | Improvement | improvement | improvement | improvement
Activities activities activities

Source: Abdulkareem & Fasasi (2012, pp. 99-107).

The Results

In this presentation, results in education are derived from
students' academic performance in the West African Senior
School Certificate Examination (WASSCE) for five years (2018-
2022) in Mathematics and English Language ( Tables 2 and 3).
A summary of the two tables is presented in Table 4.

In Mathematics, the recorded absentees of not less than
10,687 candidates each year have been verified. A year had up to
22,420 absentees. Also, each year recorded an ordinary pass of
not less than 58,187. There was a year with up to 220,804
candidates who had ordinary passes of Grades 7 and 8. Each year
also recorded the failure of not less than 41,292 candidates.
There was a year with up to 144,688 candidates that failed.
Similar trends occurred in the English Language within the five
years. These results show the level of wastages in the education
system. They have implications for output and outcome in terms
of efficiency and effectiveness.
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Table 4: Summary of Absentees, Ordinary Passes, and Failed
Candidates in Mathematics and English Language, WASSCE,
2018-2022

Subject Grade | NotlLessthan | Upto
Mathematics Absent | 10,687 22,420
Pass 58,187 220,804
Fail 41,292 144,688
English Language | Absent | 10,183 21,285
Pass 115,599 426,942
Fail 32,809 215,771

Accountability in Education

UNDP(2013) defined accountability as an obligation of
people in authority to take responsibility for their actions, justify
them to those who are affected, and be subjected to some form of
sanction if their explanation is found wanting. Masbridge (2014)
sees accountability as an explanation and justification of one’s
actions to those to whom one is responsible. According to Fasasi
(2016), accountability requires individuals who are given
assignments to carry them out and report on the extent of their
performance. In the same vein, Gidado and Abubakar (2017)
state that, accountability is a process of performance evaluation
with a view to holding an individual answerable, explore means
of improvement and giving of feedback to the leadership of the
organisation. Accountability in education implies demanding and
rendering explanations on activities of those who are saddled
with educational responsibilities purposely to improve the
system. As observed by ljaiya, Fasasi and Alabi (2015), concern
for improvement in the quality of education has raised the
demand for accountability, responsibility and answerability.

Babalola (2007) observed that skill mismatch and poor
preparation of school leavers have characterised the education
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system. These, according to him, are signs of institutional failure
which make constant evaluation of educational programmes
imperative. Demanding accountability through the evaluation
process could eliminate or minimise wastages inform of drop
out, repetition and redundancy after graduation.

Educational resources are provided to facilitate desirable
performance and production of results in line with the set goals.
Hence, the stakeholders will hold education accountable for the
resources and the results. According to Anderson (2005),
education is accountable because of its expected roles and the
investment made into it by government and private bodies. The
accountability system measures different aspects of education
through schools’ performance, identifies schools’ and students’
needs, and sets standards for high-level achievement (Loeb &
Figlo, 2011). As elucidated by Coutts (2020), holding education
accountable implies that an individual who is saddled with
educational responsibility must tell the society what he is doing
towards actualisation of the assignment. It also means holding
the individual legally liable for the availability and quality of
expected services.

The Government is responsible for formal education of
its citizens. It carries out the educational responsibilities through
Federal and State Ministries of Education, the FCT Education
Secretariat and Local Government Education Authorities (FRN,
2014). The Constitution of the Federal Republic of Nigeria
empowers the President to appoint a Minister of Education and
assign him the responsibility of educational administration (FRN
1999, Sections 147-148). Similarly, the Constitution empowers
the State Governor to appoint an Education Commissioner and
assign him the responsibility of educational administration (FRN
1999, Sections 192-193). These and other Government officials
are occupying positions of authority at national, state and local
government levels of the educational system, and have been
statutorily assigned to work on, and ensure actualisation of
educational goals and objectives at their levels of operation.
They are to account and answer for their actions, justify the
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extent to which the goals have been achieved and be aware of the
consequences of their actions.

Usman (2016) stated that rendering of account starts
with the teacher, lecturer, and facilitator. Each of them is
accountable to the head of his institution for the expected results
of his job. The school heads and administrators are accountable
to the Education Ministry and its agencies which are the
supervisory organs set up by the Government to regulate their
activities. Thus, the teacher has supervisory responsibility to his
students and he is accountable to the head of the educational
institution. The head has supervisory responsibility to his
teachers and he is accountable to the supervisory agency that the
Government has established for monitoring and control of
guality. The agency is accountable to the Ministry of Education.

The Federal Ministry of Education is in charge of
formulation and review of educational policy at all levels. Its
major roles are to ensure uniformity, relevance, quality and
maintenance of minimum standards through regular inspection,
continuous supervision, and adequate monitoring of Nigerian
education at all levels (FRN, 2014). It discharges its
responsibilities through the government agencies established for
each level and type of education.

One of the units in the Ministry of Education formerly
referred to as the Inspectorate (FRN 2004), and currently
referred to as the Quality Assurance Agency (FRN 2014), is
charged with monitoring and maintenance of standards by
organising continuous supervision and regular inspection in all
educational institutions under its jurisdiction. In addition, the
Ministry has education boards, commissions and agencies, which
are saddled with the responsibility of ensuring quality education.
These include Universal Basic Education Commission (UBEC),
National Senior Secondary Education Commission (NSSEC),
State Universal Basic Education Board (SUBEB), State Senior
Secondary Education Board (SSSEB)/Teaching Service
Commission (TSC) and Local Government Education Authority
(LGEA). They also include the National Commission for

12



Colleges of Education (NCCE), the WNational Board for
Technical Education (NBTE) and the National Universities
Commission (NUC) among others (See Figures 3&4).

Empowered by Decree No 16 of 1985, the agencies are
mandated to ensure uniform standards and quality education in
the country. Qualitative education is a reflection of the extent to
which an education system meets the needs/goals of the society.
It is to be attained, maintained and improved through the efforts
of supervisory personnel in the agencies. Quality in this sense
refers to the relevance and appropriateness of educational
programmes to the developmental needs of the society for which
it is provided (Fasasi & Oyeniran, 2014).

Federal Government

$

| Federal Ministry of Education |
EEdfcation

A

4
UBEC NSSEC
| 3

| State Ministry of Education |

H

3

State Senior Secondary
Education Board/TSC

H

Senior Secondary

School
Basic School

Figure 3: Accountability in Basic and Post-Basic Education

I T Rendering of Account

¢ Demanding for Account
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Figure 4: Accountability in Universities, Polytechnics & Colleges of Education
I T Rendering of Account

Teachers

l Demanding for Account

Source: Adapted from Usman (2016, p. 269).

NSSEC: National Senior Secondary Education Commission
SUBEB: State Universal Basic Education Board

SSSEB: State Senior Secondary Education Board

LGEA: Local Government Education Authority

NUC: National Universities Commission

NBTE: National Board for Technical Education

NCCE: National Commission for Colleges of Education
TSC: Teaching Service Commission

Accountability as an Ethical and Religious Obligation

Vice-Chancellor, sir, in addition to the Government’s

laws and policies on educational activities and

accountability at all levels, there are professional ethics which
spell out the duties and rights of stakeholders in education.
Professional ethics which is meant to protect public resources
and facilitate duty performance by government officials (Ssonko,
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2010), is defined by Fasasi (2011) as moral principles of right
behaviour and high standard of performance which are expected
of employees in public and private organisations. An
organisation’s inability to achieve desired objectives could be
attributed to poor ethical compliance on the part of employees.
This is professional misconduct which could lead to sanction,
termination, suspension and other forms of punishment. Thus,
professional bodies in public and private institutions have
principles, standards and moral codes which members are
expected to comply with. According to ljaiya, Fasasi and Alabi
(2015), the members are accountable for their actions.

Despite laws, policies and professional ethics which
have sanctions for deviance and make accountability imperative,
it should be noted that many individuals in the education sector
like other sectors in Nigeria and Africa, tend to evade
accountability. It is, therefore, important to state here that there
is another type of accountability which people tend to trivialise
and take for granted. According to Evans (2021), religious
people of the Abrahamic faith hold a central belief that people
are created by God to be accountable to God and to one another.
Individuals are required to be morally responsible to each other
and to God to live well in the society.

Allah (SWT) clearly stated that everyone is responsible
for his work and he is accountable for it. Human actions are
being recorded and he will be asked to give an account on the
day of accountability. Allah (SWT) said in the Holy Qur’an
(Chapter 17, Verse 14): "Read your record. Sufficient is yourself
against you this Day as accountant.” (Al-Isra, 17: 14).

Position of responsibility is an authority delegated to an
individual as a trust which should neither be neglected nor
betrayed. Rather, it should be taken care of and properly
discharged, because the individual will have to account for the
way it is discharged. According to Gidado and Abubakar (2017),
discharging one's responsibilities is a service (lbadah) to Allah
and a virtuous deed (amalaSalih), which attracts rewards in this
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world and hereafter. Therefore, organisational resources in the
classroom, school and other educational establishments, should
be used to produce desired outputs in line with organisational
goals and objectives. Thus, governments, institutional
administrators and teachers, have assigned roles as stipulated in
Nigerian Constitution, the educational policies of the country
and the ethics of the various professions. The roles, which are
positions of responsibility, have been assigned to them by their
appointments as a trust, a moral responsibility (an Amanah);
while their performance or otherwise is to be accounted for.

This implies that accountability in education does not
end in the classroom, school or any organisation that we may be.
Accountability has legal, ethical and religious implications.
There is accountability for human actions and inactions at a time
that is divinely ordained.

Educational Supervisors as Government Agents for
Accountability

Supervision, a process of professional guidance towards
improved performance (Ogunsaju, 1983), has been instituted by
the Government as part of quality assurance and strategies for
demanding accountability(FRN 2014).According to Fasasi
(2013), heads of educational institutions and their assistants are
the internal supervisors who are responsible for maintenance of
quality within their institutions. He stated further that officials
from education agencies and ministries are external supervisors,
who visit various educational institutions from their respective
offices. The two categories of supervisors are to link the
Government with other stakeholders (see Figures 4 & 5). They
are to check, evaluate and guide the performance of school
personnel with a view to suggesting strategies for improvement.
They are also to disseminate information on instructional
methods and good practices, obtain information from schools
and liaise with appropriate agencies to provide solutions to
challenges which are confronting the schools (FRN, 2014). As
officials who are charged with the responsibility of holding
educational institutions accountable, they are also accountable to
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the Government. Therefore, they are expected to act on
authority, which according to Ekundayo (2023), is based on a
system of rules that is administratively applied in accordance
with laid down principles.

Figure 5: External Supervisors: A link between Government and
Stakeholders
Adapted from Oyarekhua (2013)

Figure 6: Internal Supervisors: A link between Government and
Stakeholders
Adapted from Oyarekhua (2013)

Internal Supervision at all Levels of Education (Basic, Post-
basic and Tertiary)

Internal supervision is a process of guidance and
accountability which is conducted to identify staff and student
needs, ascertain resource availability, direct efforts towards goal
achievement and ensure continuous improvement in teaching-
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learning activities. It is also referred to as school-self evaluation,
internal demand for accountability and personal evaluation. As
school-based supervision, it is carried out within the school by
the head, sub-heads and other designated personnel (Fasasi &
Tijani, 2014).

According to UBEC (2012), it is meant to determine the
standard attained by an institution as a whole, and the standard of
different units of the institution. It is also meant to complement
the efforts of evaluators from education ministries, boards,
agencies and commissions. It should be conducted regularly and
properly documented in line with the guidelines being used in
the external evaluation, and its records should provide a veritable
source of information for external supervisors. As stated by
Chapman and Sammons (2013), it enables members of staff to
reflect on their practices and identify strategies for improving
teaching-learning activities.

Interestingly, internal supervision as a means of self-
evaluation is in line with a tradition of Prophet Muhammad
(PBUH), which says ‘evaluate yourself before you are evaluated’
(Jami’at Tirmidhi 2459, Book 37).This implies that an individual
and an organisation should conduct internal self-evaluation
before external evaluators demand accountability, as it happens
during resource verification and accreditation exercises.

Internal supervision was not common in the early period
of Western Education in Nigeria because teachers, head teachers
and their officers were not trained (Fasasi, 2013). The
introduction of teacher training colleges provided opportunities
for training of teachers and school administrators who eventually
became supervisors. Internal supervision has become an integral
part of Whole-School Evaluation (WSE) with the introduction of
quality assurance practices in the nation’s educational
institutions. Its reports should be handed over to external
supervisors whenever they visit an educational institution for
whole-school evaluation, accreditation, resource verification and
other supervisory activities.
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Internal supervision is conducted at classroom, departmental and
institutional levels by heads and sub-heads of educational
institutions (See Figure 7).

An educational institution (basic, secondary, tertiary) is
an entity, an organisation and a system with different levels of
administration. It comprises units in which administrative and
supervisory activities take place. The head of each unit
(class/subject teacher, head of class/head of department and head
of institution) has supervisory responsibility for which he is
accountable.

Educational
Institution

Sub-unit e.g
Faculties,
Departments

Sub-unit e.g
Classrooms

Figure 7: Levels of Supervision within an Educational Institution

External Supervision of Basic and Post-basic Education in
Nigeria

In Nigeria, the establishment of primary schools of
Western type started in 1842. The British Colonial
Administration initially regarded education as a private venture
whose establishment and administration would not be tampered
with. The priority of the Colonial Government at that time was
on security and enforcement of laws in its newly colonised
territories (Fasasi, 2002). After forty years of non-interference,
there was a need for the Government to take control of
education. It enacted an Education Ordinance in 1882 in which
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an Education Board was constituted and an Inspectorate was
established for the West African British Colonies of Lagos, Gold
Coast (Ghana), Sierra Leone and Gambia. This marked the
beginning of the demand for accountability in education in the
country. Another Education Ordinance was promulgated in 1887
for the Colony and Protectorate of Lagos. This and subsequent
ordinances also recognised the importance of school inspection.

Visitation to schools for supervision in the early period
of Western Education was exclusively made by external
supervisory agents who were employed and assigned to schools
by the Boards and Ministries of Education. According to Fasasi
(2002), the Colonial Government was concerned with adequate
staffing, facilities, uniformity in educational practices, staff and
student discipline, as conditions for financial assistance.

At different periods of educational development, the
Colonial Administration and later the Nigerian Government
enacted laws, ordinances, codes, and constitutions which were to
guide the establishment and administration of schools, control
the activities of proprietors, and ensure quality teaching and
learning. Supervisory efforts were extended to secondary schools
when they started to emerge in 1859 (Fafunwa, 1974).

School supervisors popularly referred to as inspectors
during the early period of Western Education in the country were
not professionally trained. They were subject specialists
appointed from the civil servants and classroom teachers (ljaiya
& Fasasi, 2008). They received instructions from their masters
and ensured that teachers complied without hesitation. As a link
between schools and government, the supervisors were to visit
schools and report their findings to the government with
recommendations for teachers’ promotion, demotion and
termination of appointment. The supervisors also recommended
school opening, closure, upgrading and downgrading based on
their evaluation of the schools they visited. They exercised a
high level of power and authority. They were feared. This could
have been the reason behind their dictatorial attitude. They were
seen as ‘tin gods’.
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The Colonial Government established the first
government primary school in 1899 and the first government
secondary school in 1909 (Fafunwa, 1974). This led to the
categorisation of existing educational institutions as government
schools to be fully funded by the Government, assisted schools
to be grant-aided and mushroom schools to be closed down due
to poor standards. Many schools in the mushroom category
struggled to meet the expected standard to qualify for operation
and financial assistance while those on the assisted list struggled
for retention and possible increase in grants. They looked unto
the inspectors for favourable consideration.

As a result of the amalgamation of Northern and
Southern Nigeria in 1914, the Government issued another
Education Ordinance in 1916. The ordinance directed inspectors
to visit schools as frequently as possible throughout the year and
to report on their level of efficiency. The reports were to be used
by the Government for decision-making. The Education
Ordinance of 1926 categorised schools into Grades A, B, C and
D based on inspection reports. The categorization was meant to
determine the rate of financial assistance that was due to a
school. Adesina (2005), was of opinion that the supervisors
played vital roles in deciding the fate of the schools.

Division of the country into regions in 1954 brought
about Regional Education Laws, Regional Ministries of
Education and Inspectorate Units to oversee the educational
institutions and programmes in the regions. At independence, the
Regional Governments continued to be guided by their existing
education laws. Education Boards, Ministries and Inspectorate
Units were created whenever there were newly established
political and administrative divisions in the country. However,
educational expansion and recommendations from commissions
such as the Ashby Commission of 1959, did not give serious
consideration to the expansion of inspection personnel (Fasasi, 2002).

The country was divided into twelve states in 1967.This
led to the establishment of ministries of education in each of the
States. The Federal Government envisaged the possibility of the
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newly created states to have their respective education laws as it
happened to regional governments in the 1950s and early 1960s.
The Federal Government, therefore, established the Federal
Inspectorate Service in 1973 as a unifying supervisory agency
for educational institutions. The Inspectorate was autonomous
till 1988 when it was made a unit under the Federal Ministry of
Education as a result of the Civil Service Decree of 1988. The
removal of autonomy was a setback to the Inspectorate as its duty
performance was rendered ineffective (FME, 2013; FME, 2014).

The Federal Government published the first National
Policy on Education in 1977 to unify the educational practices,
remove the existing contradictions at all levels of the education
system and make education relevant to the needs of the Nigerian
citizens. The policy introduced the ‘6-3-3-4 system of
education’. In recognition of the roles of the Inspectorate
Divisions, the Government stated in the policy that the quality of
education would be controlled through regular inspection and
continuous supervision (FRN, 1977). The Government’s
readiness to ensure quality education through the Inspectorate
was prominently discussed in subsequent editions of the educational
policy which were published in 1981, 1989, 1998 and 2004.

In a survey tagged ‘Operation Reach All Secondary
Schools’ (ORASS), which was conducted in 2006 by the Federal
Ministry of Education on the performance of secondary schools
in Nigeria, it was found that the setback and inefficiency
suffered by the Inspectorate was the cause of poor performance
in schools (FME, 2014). The Ministry of Education
recommended restructuring of the Inspectorate at Federal, State
and Local Government levels. It also recommended the
introduction of Quality Assurance practices. These were
approved by the National Council on Education in 2007 and the
Federal Inspectorate Service was renamed Federal Quality
Assurance Service (FME, 2014). According to UBEC (2012),
quality management efforts in the past were narrow and little
was achieved in the improvement of the education system.
UBEC stated further that Quality Assurance practice is an effort
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towards improving inputs, processes and output of the education
system and it is a clear departure from the traditional approach to
educational supervision. The newly introduced Department of
Quality Assurance replaced the Department of Monitoring and
Evaluation. This was seen as a bold attempt towards addressing
the challenges of assuring quality in all aspects of the
educational system.

In the 2014 edition of the Federal Republic of Nigeria
National Policy on Education, the Government reiterated its
commitment towards quality education through Quality
Assurance Agencies at the Federal, FCT, State and Local
Government levels. The Agencies would be monitoring and
maintaining standards and be responsible for the inspection and
supervision of schools under their jurisdiction (FRN, 2014, p. 64).

Quality assurance service involves School Self
Evaluation (SSE) and External Evaluation (EE), a combination
of which is referred to as Whole School Evaluation (WSE). WSE
is an alternative model to traditional inspection in the evaluation
of the education process. It is also a shift from some negative
tendencies associated with the concept of inspection such as
policing and fault finding. It aims at evaluating the effectiveness
of a school in terms of local and national needs (UBEC, 2012).

Supervisory Agencies under the Ministry of Education

The Nigerian Constitution (Federal Republic of Nigeria,
1979, p.79: 1999, p.132) empowered the Federal Government to
prescribe minimum standards for education at all levels. The
Government, therefore, promulgated the Education National
Minimum Standards and Establishment of Institutions Decree
No. 16 of 1985 (FRN, 1985), which was amended in 1988 and
1993. The Decree stated the Ministry of Education Agencies
which are responsible for prescription, maintenance and
monitoring of minimum standards for different levels and types
of education. The Decree also empowered each of the agencies
to control the quality of education by appointing inspectors who
would visit the educational institutions for inspection,
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supervision, accreditation, monitoring and evaluation of
programmes in the institutions. As a result, existing agencies
were saddled with supervisory responsibilities while new ones
were established as the need arose. Table 5 shows some of the
agencies and their roles.

Table 5: Functions of Supervisory Agencies under the Ministry
of Education

SIN Agency Level of Typeof Education Functions of the Agencies
Education

1 | Quality Assurance Unit Pre-Basic ECCD&E. i.Prescribes mmimum standards
of Federal and State and Basic Kindergarten, Primary, | for pre-basic and basic
Ministries of Education & | Education Junior Secondary education
LGEA; SUBEB, UBEC Education ii. Co-ordmates, supervises and

monitors implementation of
UBE programmes,

2 | Quality Assurance Unit | Post-Basic Sentor Secondary 1. Prescribes mmmum standards
of Federal and State Education Schools, Technical and | for Senior secondary school,
Ministries of Education; Vocational Colleges technical and vocational
NSSEC. colleges
SSSEB/Teaching Service il. Co-ordmates, supervises and
Commission monitors the implementation of

senior secondary, technical, and
vocational education.

3 | National Commisston for | Tertiary a Colleges of 1. Establishment and
Colleges of Education Education Education mamtenance of mmimum
(NCCE) academic standard
ii. Accraditation of mstitutional
DIQSIAIIMES
National Board for b. Polytechnics i. Establishment and
Technical Education Monotechnics | mamtenance of mmimum
(NBTE) academic standard
ii. Accraditation of imstitutional
DIQEIAIMES,
National Universities c. Universities i. Establishment and
Commission (NUC) maintsnance of minimum

academic standard

ii. Accreditation of mstitutional
PIQEIABUNES,

Sources: Adapted from Olagboye, 2004; National Policy on
Education, 2014; NSSEC, 2022

The Federal Government established the National
Primary Education Commission (NPEC) by Decree 31 of 1988
and re-established it by Decree 96 of 1993 to prescribe minimum
standards for primary education. The Universal Basic Education
Commission (UBEC) replaced NPEC in September 1999 when
UBE was introduced. The UBE Act mandated the Commission
to set, maintain and monitor standards in primary and junior
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secondary educational institutions (UBEC, 2004). Thus, it
became an intervention and quality assurance agency for UBE
schools consisting of pre-primary, primary, and junior secondary
schools (UBEC, 2012).

The law establishing the National Secondary Education
Commission was proposed in 2004. The disarticulation of junior
secondary school to basic education led to the amendment of its
Bill and it became National Senior Secondary Education
Commission (NSSEC) in 2021. Thus, NSSEC started to operate
as a regulatory and intervention agency for Senior Secondary
Education in Nigeria in 2021. The mandate of the Commission,
among others, is to prescribe minimum standards, supervise and
regulate senior secondary education in Nigeria (NSSEC, 2022),
and work with Ministries of Education and State Senior
Secondary Education Board/Teaching Service Commission in all
States of the Federation.

External Supervision of Tertiary Education in Nigeria
Tertiary education is the third and highest level of
education in Nigeria. It is acquired after post-basic education in
federal, state and private universities, polytechnics, mono-
technics, institutes and colleges of education, and other
degree/diploma awarding institutions. Its goals include high-
level manpower training for national development, national unity
and international understanding. The goals are to be pursued
through quality students’ intake, quality system of instruction,
research and dissemination of knowledge and skills in the form
of community service. According to Okogie (2008), licensing an
institution to operate is not enough, its programmes must be
constantly evaluated to ensure that they measure up to the
expected standards. This is referred to as accreditation, a process
of evaluating quality and finding out the condition of the
institution in relation to where it is supposed to be. It is also a
process of determining the extent to which the government’s
directives on a minimum standard of education have been met.
Accreditation is meant for programme quality improvement,
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uniformity and maintenance of minimum standards (Ukoha &
Eneogwe, 2007).

Supervision of tertiary educational institutions,
commonly referred to as resource verification and accreditation,
is also backed up by Decree 16 of 1985 which directed the
Government to mandate education agencies to oversee each type
of tertiary institution. Thus National Universities’ Commission
(NUC) took charge of universities, the National Board for
Technical Education (NBTE) for polytechnic education,
National Commission for Colleges of Education (NCCE) for
teacher education below universities, among others.

NBTE was established by Decree 9 of 1977 and in line
with Decree No 16 of 1985, the Federal Government issued
Decree No 9 of 1993 to empower NBTE to lay down minimum
academic standards for polytechnics and other technical
institutions in the country. It was also mandated to accredit
academic programmes in all technical and vocational institutions
for the purpose of awarding national certificates and diplomas.

NCCE was established by Decree 3 of 1989, amended
by Decree 12 of 1993 as a supervisory agency for non-degree
teacher education programmes in Nigeria. In line with Decree
No 16 of 1985, NCCE was charged with the responsibility of
harmonising all Nigeria Certificate in Education (NCE)
programmes into a minimum standard. This was circulated to all
colleges of education in preparation for accreditation which
commenced in1990 (Ukoha & Eneogwe, 2007).

NUC was first established as a non-statutory body in
1962; and re-established as a statutory body in 1974. Its enabling
law was amended by decree 49 of 1988 to determine Minimum
Academic Standards (MAS) for all universities in Nigeria and to
accredit their degrees as contained in Decree 16 of 1985. MAS
was developed for programmes in the existing universities in
1989 in preparation for accreditation which commenced in 1990.
It was reviewed in 2004 to produce the Benchmark Minimum
Academic Standard (BMAS) (Okojie, 2008; NUC, 2023).
Subsequent review of BMAS in 2018 led to its expansion from
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12 to 17 disciplines and it was referred to as Core Curriculum
Minimum Academic Standard (CCMAS). The CCMAS was
initiated to reposition the university education to reflect the
realities of the 21 century. Its implementation commenced in
September 2023 (NUC, 2023; The Guardian, August 2023).

Educational Accountability Challenges and Supervisors’
Responsibilities

Supervisory activities are initiated to ensure that
resources are directed towards the achievement of educational
objectives. However, there are challenges arising from
educational policies and practices which a supervisor must
address in order to be able to discharge his duties effectively. He
is responsible for ensuring that activities in educational
institutions are not at variance with the objectives of the
educational system (Fasasi, 2016). Some of the policies and
practices which pose challenges to the Nigerian education
system and thus become supervisors’ responsibilities are hereby
highlighted.

1. Education always occupies the position of prominence in all
ordinances, constitutions, decrees, policies, rules and
regulations right from the period of Colonial Administration
to the present day. The relevance of supervision, monitoring
and quality management is stated in these laws at the local,
state and federal levels. However, awareness of these
legislations by some stakeholders is very low while
compliance with them is not taken seriously by many of the
citizens. In a study on the legal framework of education in
Nigeria, Fasasi (2018), noted that many stakeholders are
ignorant of education laws and policies which are meant to
guide their decisions and actions. Ensuring knowledge of
the law and its application becomes the responsibility of the
SUpervisors.

2. Proliferation of educational institutions. Nigeria’s pre-
independence and post-independence eras witnessed the
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establishment of many educational institutions at all levels.
There were illegal and mushroom schools which were
operating without approval while many private schools were
licensed by the Government. The Government also
embarked on the establishment of new educational
institutions, especially at the tertiary level. The institutions
were so many that their proprietors could hardly maintain
them. Professor Frederic Harbison sounded a note of
warning that ‘schools and college buildings can be created
in a matter of months, but it requires decades to develop
high-level teachers and professors’ (Fafunwa, 1974, p.154).
The available number of supervisors and teachers cannot
take care of the ever-increasing number of educational
institutions while competent and adequate ones cannot be
produced within a short period.

A major concern of supervisors during the colonial period
and after independence was facility inadequacy. Many
schools were declared substandard and were denied
recognition for lack of facilities. According to a study
conducted on facility management by Abdulkareem and
Fasasi (2012), supply, utilisation, maintenance and safety of
facilities constitute major administrative and supervisory
challenges in educational institutions.

There are schools of large size with high classroom
populations, especially in urban centres, due to social
demand for education. Some schools also become large due
to the admission of students more than their carrying
capacity. These have complicated the duties of internal
supervisors and have led many institutions to embark on
window-dressing to meet requirements of external
supervision, resource verification and accreditation.

Moreover, programmes such as 1955 and 1979 Universal
Primary Education (UPE), and 1999 Universal Basic
Education (UBE) which were initiated and executed at
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lower levels of the education system, had implications for
additional facilities in the future of higher education. By the
time the products of UPE/UBE programme got to a higher
level of education, the needs of the students in terms of
classrooms and other facilities were hardly prepared for.
Supervisors and administrators were left to find solutions.

The Nigerian education system is designed in stages with a
specific number of years as duration in each of the stages.
Many school pupils are in the habit of entering primary
schools before the officially approved age, while many
move to another stage without waiting to complete the
previous level. This has led primary six classes to be phased
out in many schools, especially in private schools. The same
practice occurs in senior secondary schools where many
pupils decide to take SSCE examinations at SS2. Physical,
mental, social and emotional developments of the pupils are
affected. Admission of such pupils into schools poses
challenges for effective administration and supervision. It
also has implications for output in terms of certification and
outcome in terms of employability. Education is not a mere
acquisition of knowledge and language. According to
Fasasi (2008), the goal of continuous nine-year basic
education is to ensure that Nigerian citizens acquire the
necessary life skills to become self-reliant and contribute to
the development of society. Supervisors’ responsibility is to
ensure that duration in schools for each level is enforced as
contained in the educational policy.

Financing education is no longer a private enterprise.
According to Durosaro and Fasasi (2009), it has become
part of public finance in which federal, state and local
governments are involved in its provision and management
in addition to financial inputs made by private organisations
and individuals. However, education is always allocated a
lesser percentage when compared with many other sectors,
while stakeholders are looking to the educational
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10.

11.

institutions for their manpower needs. Ensuring adequate
financing and effective resource management for the
achievement of this goal becomes a challenge.

Supervisors and inspectors are to assess the teaching-
learning process and produce reports which will be used for
decision-making. The autocratic behaviour of many of them
could have led to the negative perception of supervisory
duties by the supervisees. ‘School Inspector’ as a title was
given a bad connotation. The title continued to change with
the probable expectation of redeeming the supervisory
image. Fasasi (1995) enunciated that the attitude of
supervisors should change positively and that the title
‘inspector’ needs not change. The supervisors’ engagement
in supervision and not snoopervision becomes imperative.

Socio-economic and technological developments in society
are causing constant changes in curriculum content,
methodology and evaluation process to meet societal needs.
There is also a rapid growth of knowledge in different
sectors of the society with consequential effects on what
should be taught in schools. Supervisors are expected to
keep on learning to be able to guide their supervisees
appropriately.

The quality of service rendered by early supervisors was
low because they were not trained. We cannot rule out the
presence of untrained teachers who are serving as internal
supervisors, especially in private schools. Subject and class
teachers who are appointed as school heads would become
internal supervisors. Teachers of this category are also
invited as external supervisors to join the inspection or
accreditation team. Many of the teachers are without pre-or
in-service training for supervisory positions.

Internal supervision is poorly conducted in many schools.
This has made the task of external supervision complex.
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12. Poor condition of service for staff: Internal and external
supervision are constrained by many public and private
school proprietors’ poor attitude to staff welfare. Payment
of meager salary which is delayed, denied or reduced on
many occasions, has prevented the staff from satisfying
their physiological needs. Moreover, many workers do not
have opportunity for quality improvement programmes
(Fasasi & Ojo, 2014). In these situations, primary
assignments of workers will suffer while supervision would
hardly make a positive impact.

My Other Research Works on Performance, Supervision,
Monitoring, Accountability and ICT

Fasasi, Akinnubi and Raji (2014) investigated the
implementation of Millennium Development Goals and its
influence on teachers’ job performance in primary schools in
South-western Nigeria. The study recommended capacity
building programme to be able to train competent human
resources for achievement of Millennium Development Goals.

Fasasi and Ingya (2014) conducted a study on the use of
electronic access control equipments in monitoring and
supervision in educational institutions in Nigeria. They
recommended that all educational institutions should adopt ICT
in order to strengthen monitoring and supervision within
educational institutions.

Fasasi (2014) studied supervision as an effective strategy
for improved standard of education in Nigerian primary schools.
Provision of adequate facilities and necessary incentives to
supervisors were recommended.

Fasasi, Murtala, and Oyeniran (2014) investigated
students’ perception of postgraduate studies as a strategy for
enhancing employability. They recommended that universities
should provide adequate resources to accommodate the
increasing number of postgraduate students and design skill-
based courses that could facilitate employments opportunities.
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Fasasi (2016) examined the need for integrity,
accountability and development in educational supervision and
inspection. He recommended that the welfare scheme for
inspectors and supervisors should be improved.

Fasasi, Etejere and Oyeniran (2016) investigated the
factors influencing lecturers’ motivation towards maximum job
performance in Nigerian higher institutions. They recommended
improvement of working condition, participatory decision
making and friendly supervisory strategies.

Fasasi, Awodiji and Adewale (2016) studied the
adoption of electronic supervision of students’ research writing
in Nigerian Open and Distance Learning Centres. Provision of
ICT facilities and training of teachers in their use were
recommended.

Fasasi (2017) appraised the operation of UBE in Nigeria.
He advocated resource adequacy, effective management and
improved staff welfare as strategies for achievement of UBE
objectives.

Fasasi, Fawale, and Lawal (2017) investigated academic
plagiarism in Nigerian tertiary institutions. They recommended
that causes and consequences of plagiarism should be
emphasised when teaching research methods and that offenders
should be punished without fear or favour.
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Conclusions

Supervision is an integral part of the education system.
Its legal backing in the Constitution and the education laws
since the period of Colonial Administration till date makes it an
important  instrument  for quality ~management and
accountability. Although supervision is mandatory in all public
and private educational institutions, a shortage of supervisory
personnel has been experienced from the early period of
Western Education to date. The expansion rate of its agency has
not matched the growth of the educational institutions. This
notwithstanding, supervisors and other stakeholders have roles
to play in the production of school graduates. They are to give
an account of the extent to which they have discharged their
duties.
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Recommendations

Vice-Chancellor, sir, educational supervision is for
positive result and should be encouraged. This is because a
nation cannot rise above the quality of its human resources. This
underscores the importance of educational supervision whose
objective is to ensure high-quality human capital for the socio-
political, economic and technological development of the
country. The roles of internal and external supervisors in
achieving this cannot be brushed aside, as they are to ensure that
educational efforts are properly and qualitatively aligned with
national objectives. The following recommendations are worthy
of note:
1. Government agencies, supervisors, parents and other

stakeholders have complementary roles to play towards
successful implementation of educational programmes
and achievement of educational objectives. Therefore,
they should stop pointing accusing fingers, assigning

faults and shifting responsibilities to one another for
failure in the educational system (See Figures 8, 9 & 10).
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Figure 8: Organisational Head and Subordinates
Adapted from Friedle (2023)

In figure 8, the chief executive is accusing his
subordinates of not carrying out an assignment while the
subordinates are accusing one another.
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Figure 9: Larger Society: Government, Institution, Parents
and Learner
Adapted from Gurung (2023)

Figure 9 shows that government agents, institutional
leaders, parents and learners accusing one another on
failure to achieve educational objectives.

\M}T?ME

Figure 10: Family Setting
Adapted from Reinfeld (2022)

Figure 10 represents a family setting where parents
are blaming each other saying ‘NOT ME’, ‘IT IS THEIR
FAULT’, IT IS HIS FAULT’, ‘IT IS HER FAULT’

The stakeholders in education should identify and
perform their duties appropriately rather than playing a
blame game.

Supervisors, teachers and other stakeholders should be
familiar with policies and laws on education so that they
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will be able to understand their rights, duties and
limitations. Teachers in training should study education
laws. Orientation programmes for new staff and students
should contain aspects of education laws. Statutory records
to be kept in heads of educational institutions’ offices
should include documents on education laws and policies.

Management of educational facilities is a responsibility of
internal supervisors which should not be neglected. The
supervisor, should, therefore perform facility management
functions such as planning, organising and coordinating
activities to ensure adequate supply, utilisation,
maintenance and safety of the facilities.

Proliferation of educational institutions does not translate to
national development. Existing Government and private
educational institutions should be adequately funded to
enable them actualise the nation’s educational objectives.
Moreover, the Government’s establishment of new
institutions and licensing the operation of private ones
should be done with caution, as quality requirements for
take-off and future expansion of the institutions must be
guaranteed.

Carrying capacity should be considered before determining
the number of students to be admitted into an institution.
Large-size schools and classrooms without corresponding
facilities tend to complicate administrative and supervisory
duties.

There should be long-term planning on policies such as the
1955 UPE and 1999 UBE which could increase the
population at the implementation stage and in future when
the students get to a higher level of education. On-the-
implementation planning and lack of consideration for
future implications of the current educational programme
do not augur well for effective supervision.

36



10.

11.

12.

In line with Government policy, administrators and
supervisors should ensure adherence to age specification
and duration at each level of education. Parents and
stakeholders should be sensitised on psycho-emotional and
other consequences inherent in allowing double promotion
for their wards.

Government and private organisations’ budgetary allocation
to education should be significantly increased. Moreover,
educational agencies and supervisors at all levels should
ensure prudent management of financial and other
resources.

Prospective supervisors should be professionally trained
while those already employed should be encouraged to
undergo in-service training. Their knowledge and skills
must be constantly updated to enable them cope with a
rapidly changing society. The Department of Educational
Management, University of llorin has ample facilities for
this. Moreover, National Institute for Educational Planning
and Administration, Ondo was specifically established by
the Federal Government for this purpose too.

Regular internal supervision should be encouraged. This
will facilitate the timely correction of errors before it is too
late. It will also ease the assignment of external supervisors
when they visit educational institutions. More so, quality
assurance practices have made internal supervision an
integral part of whole-school evaluation.

Proprietors of educational institutions such as federal and
state governments, corporate organisations and individuals,
should provide a safe working environment, regular
payment of entitlements and promotion which is
accompanied with all benefits to all categories of staff.

Recommendations of supervisors should be looked into and
implemented.
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encouragement continue to keep me moving academically and
professionally. I thank you for your guidance. | benefitted from
the administrative wisdom of past and present Deans of
Postgraduate School of this University: Professors S. A. Bolu, R.
A. Bello, T. M., Bakare-Odunola and B. V. Owoyele. | thank
you all.

I thank Professors F. A. O. Olasehinde-Williams, Ore
Omoseewo, Bolanle Olawuyi, Henry Owolabi, Medinat F.

39



Salman, O. L. Olaitan, Lasun Onifade, Oyeronke Ogunlade, S.
O. Oniyangi, A. A. Sanusi, T. O. Ibraheem, C. O. Olumorin, R.
A. Shehu and Hamdalat T. Yusuf, Drs Jimoh Idris, M. O.
Ogunjimi, Muinat Bello, Sulaiman Musa, S. T. Bakinde, Alex
Akanmu, Uthman Ajidagba and Professor Abdulraheem Yusuf
for your assistance in various dimensions. All Professors, all
teaching and non-teaching staff of the Faculty of Education and
the entire University are highly appreciated.

I am grateful to Dr. and Dr. Mrs. Mary Arinde, and
Comrade and Mrs. Ojo Orire for the opportunity to benefit from
your facilities and wealth of experience. God bless you.

Heads of my family at paternal and maternal sides Mr. Ademola
Tewogbade and Mr. Muibi Adegboye are deeply appreciated for
the roles you played in my life.

Hasbunallahu Prayer Group: Imam Ibrahim Okunola,
Alhaji I. O. Salahudeen, Alhaji G. A. Shittu, Engr. K. Babalola,
Alhaji Akinlabi Sanusi, Dr. R. Akindele, Mr. Oluseyi Adigun,
Commander A. Abdusalam and all other members, you are all
appreciated. 1 am full of appreciation to all members of
Mubarakah Society of Nigeria under the leadership of Alhaji
Ismail Ademola Yusuf for your contributions to my academic
and professional development.

My great teacher, Alhaji Yusuf Ashiru Imam granted me
the opportunity of combining the study of Islamic Education
with  Western Education under a conducive learning
environment. May Allah continue to bless his soul. His children
are ably represented by one of them, Alhaji Abdullateef Yusuf
(M. A. Islamic Studies from this great University), the current
Mufasirul Qur’an Osun State, I thank you all.

Prof. M. A. Hassan, current Director of Institute of
Education, Adekunle Ajasin University, Akungba Akoko,
Surveyor Moshood Ibrahim, Imam Mustapha Idris, and Imam
Muheeb Adebayo Fasasi were my companions at Alhaji Yusuf
Ashiru Imam’s Arabic and Islamic School, you are highly
appreciated.

I thank all my teachers at primary school, secondary
modern school, teacher training college, universities and School
of Arabic and Islamic Studies. | specially appreciate Prof. Segun
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Ogunsaju who supervised my Ph.D. thesis and late Prof. Albert
Ogunsola who supervised my Master's Dissertation.

Professors D. O. S. Noibi, S. H. A. Malik, Ahmad, K.
K. Olosho and Isaac Ogunbiyi, and Late Dr. W. O. A. Nasiru,
Department of Arabic and Islamic Studies, University of Ibadan
are well appreciated for the knowledge they imparted in me.

Chief Dr. Alhaji Abdulraheem Oladimeji, Founder, Al-
Hikmah University, llorin, granted me the opportunity for
Sabbatical leave and appointed me a Visiting Lecturer, | am very
grateful sir. | also appreciate Prof. Noah Yusuf, the Vice-
Chancellor, Dr. R. M. Oladimeji and Dr. K. A. Oladimeji the
immediate past and current Registrars of Al-Hikmah University,
Prof. Paul Akinnubi, Dean of Education, Dr. Tiamiyu Head of
Department of Educational Management, and all staff of the
Faculty of Education, Al Hikmah University, llorin.

| thank my friends, Alhaji Wahab Adegoke, Alhaji G. A.
Shittu, Alhaji Abbas Muhammed, Alhaji Abdul Fattah Oladoke,
Alhaji M. K. Olaoluwa, Dr. Fatai Alimi, Dr. Sarafadeen Alimi
and their families for their goodwill and positive contributions to
my social, academic and professional development.

I am full of appreciation to my senior and mentor, Dr. A.
F. S. Ahmed (Kwara State Ministry of Education and Human
Capital Development), | thank you for your support since my
studentship days till date.

Mr. Adams Abdulsalam and his team were never tired of
my questions and requests on administrative guidance, especially
during my tenure as Head of Department of Educational
Management. You are well appreciated. The kindness and
support of Prof. R. G. Jimoh, Prof. K. Rauf and Prof. R. I.
Adebayo towards my professional and academic development,
are greatly appreciated.

Professor A. A. Adeoye, Chairman of the University of
llorin Library and Publications Committee is highly appreciated
for his efforts in thoroughly editing this inaugural lecture.

I am full of appreciation to Professor J. B. Babalola,
Professor Abiodun Ayeni, Late Professor John Nwankwo, Late
Professor Mobolaji Ogunsanya, Dr. Ismail Raji all of the
Department of Educational Management University of Ibadan;
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Professor Y. A. Maigida (Uniport), Professor Ekundayo
Haastrup (EKSU), Dr. Maruff Oladejo (Unilag), Dr. Opeyemi
Oyekan (NIEPA, Ondo) and Dr. Lai Oparinde (OAU, lle-Ife).
Prof. Stephen Afolabi and all academic staff of Department of
Educational Management, Kwara State University Malete, |
thank you all.

His Royal Majesty, Oba Jimoh Olanipekun, Larooye II,
the Ataoja of Osogbo land, my father the Asiwaju of Osogbo
land; Chief Ajadi Badmus, my mama; Otunba Grace Titilayo
Laoye-Ponle former Deputy Governor of Osun State, you are
highly appreciated. His Royal Majesty, Oba Michael Odunayo
Ajayi Arowotawaya Il, Elerinmo of Erinmo-ljesha, you are
highly appreciated.

Members of Oroki Club ’90: Alhaji R. A. Alaka
(Chairman), Alhaji G. A. Shittu, Alhaji M. K. Olaoluwa,
Barrister G. A. Adesina, Barrister Fatai Oladiti, Engr.
Kamarudeen Babalola, Engr. Wahab lbrahin, Dr. Fatai Alimi,
Dr. Mudasiru Olajire. Dr. Saheed Adetoro, Prof. M. A. Hassan,
Surveyor Sikiru Adewuyi, Alhaji Bassir Ajisafe, Engr. Nurudeen
Adeagbo, Surveyor Ganiyu Adepoju, Honourable Ropo Ibikunle,
Dr. Kayode Ajeigbe, Alhaji Remi Aderinko, Elder Olufemi
Olawale, Alhaji Hameed Adejumobi and Alhaji Sakariyau
Adigun. I thank you all.

Members of Oroki Club *99: Alhaji Adedayo Adesokan
(Chairman), Prof. M. A. Adeleke, Alhaji G. A. Shittu, Mr.
Tajudeen Abiola, Dr. B. M. Salawu, Prof. A. K. Makinde, Prince
Adediran Adepoju, Prince Ademola Adeoti, Alhaji Hakeem
Bello, Dr. Fatai Alimi, Dr. Marouf Ishola, Mr. Lamidi Taofiqi ,
Dr. Popoola Suleiman, Alhaji Marouf Olawale, Prof. M. A.
Hassan, Prof. Taofeeq Oduola, Prof. Segun Adebisi, Alhaji
Tajudeen Okandeji, Dr. Waheed Adebiyi, Dr. Kabiru Adedokun
Dr. Mudasiru Olajire and Dr. Oyekunle Odelola. You are all
appreciated.

I thank my fathers, leaders and counselors: Alhaji L. A.
Adelu, Alhaji Wale Lasisi, Alhaji Bisi Adejare, Alhaji Lawal
Adeleke and Alhaji Layi Arikewuyo, all of blessed memory. |
also appreciate the roles played in my life by Dr. K. O. Lawal,
Dr. R. A. Sanni and Alhaji Lateef Olayanju.
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Professors B. L. Adeleke, W. B. Yahaya, S. A. Ameen,
Modinat Mabayoje, Tunrayo Adebisi, Haleemat Adegoke, Drs.
Jeleel Adebisi and Majeed Bello, | thank you all. I also
appreciate Alhaji Rajah the llorin Branch Chairman and all
members of Osogbo Progressive Union.

Members of the Osogbo National Students Union,
Osobgo Action Council, Osogbo Professionals Association, and
Osogbo Professors Forum home and abroad; the Alumni
Association of Ansarudeen Teachers’ College Ota Ogun State
and Nigerian Association for Educational Administration and
Planning (NAEAP) Kwara State Chapter, you are deeply
appreciated.

Permit me to acknowledge my students (home and
abroad), who are so many that | cannot mention all of them.
Starting from my primary school pupils in the 1970s, one of
whom is Dr. Mudasiru Raji now an Associate Professor and
Head of Department of Pharmaceutical Microbiology and
Biotechnology, Usmanu Danfodiyo University, Sokoto up to my
current set of students, | thank God for the fruitful interactions
we had when we were together.

My in-laws: the Olapades, the Ibrahims, the Babalolas,
Engr. Oluwatoyin Saliu, Alhaji Zakariyau Adekola, Barrister G.
A. Adesina and their spouses. Allah has made our union a source
of joy and blessings to our families. | am very grateful.

My siblings are ably represented by Alhaji Abdullahi
Fasasi Hafis, the Proprietor Centre for Quranic Memorisation
Osogbo, | appreciate you all.

My dear wife, Alhaja Motunrayo Fasasi, my lovely
children, Abdul Wahid, Abdul Hameed, Abdul Majeed and their
caring spouses, Hafsat, Ganiyat and Kawthar, and my precious
grand children, Haleemah, Hameedah, Mazeedah and
Abdulmalik, 1 appreciate Allah for His blessings on us.

I thank all people whose names | have not been able to
mention in this presentation. You are highly recognised and
appreciated. God bless you.

Vice-Chancellor, sir, which of my Lord’s favours shall |
deny? | thank Allah for this opportunity. | thank you all for your
attention.
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